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The ,feport describes a career education demonstration 
project conducted in Junction City, Oregon, a city of 2/535 people 
with a high concentration of low^income families. Major limitations 
encountered were resistance to change and lack of funds. Procedures 
included four inservice sessions for instructional and guidance staff 
and four visitations to six schools to evaluate the program's ^ 
progress. The document includes two of the resultant components: a 
junior high school guidance activity program booklet (19^ pages) and a.^ 
career education assessment instrument (14 pages). The guidance 7 
activity booklet consists of: a section for counselors (philosophy, 
objectives, functions, and techniques involved in incorporating 
career education into the curriculum) ; student checklists 
(self-evaluation, self -awareness , and vocational interests); and 
outlined guidelines for a six-week junior high school career guidance 
program (topics^ time needed, suggested methods, and materials). The 
career education assessment instrument includes criteria for 
evaluating the following, program elements: long-range plans, 
personnel, advisory committee, curriculum, individualized 
instruction, work experience^ guidance, inservice programs, 
financing, facilities, school and community relations, evaluation, 
and administration. The annual report concluding the document 
includes financial and demographic data and summarizes the program as 
being particularly successful in chan.ging staff and community 
attitudes toward career education. (MW) 
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=^ROJECT DESCHIPTIO?!: 

School District ,^6? is ah average small district with approximately I8OO" 
students in grades 1-12. The pooulation of Junction City is 2$3$ with a 
high concentration of low income families. The major industries are 
farning and lunbering_. The major limitations- encountered are resistance- 
to change and a .lack of funds to bring about a change. 

P urpose 

Development of a model career exploratoiy program bas^d upon identified 
useful coroonents frcm other model exoloratory programs in school districts 
throughout the state. Jhis project is designed to serve as a "Replication" 
or "Transoortat ion" model. 

Procedures and Outcomes 



The staff "as involved in five inservice sessions. Grouo ^rocess techniques 
were utilized;, orinarrly group oroblem solving through negotiation. 
Vieitaticne were nade to six different schools. Performance contracting was 
utilir.rd for revisin/: existing curriculum^ imnroving comoeteneies, providing 
^laterials. 

^rcj«^-t i? ^0-. .i'-^.e,. and the result is a »*oomnonent-built" career exoloration 
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S(*h j1 I'jt^ict Pb ^ is ai; avora^;€ snail disl'^icb mth aoproxi- 
Vi^.^ely ViOO students in r>"ados The copulation of 

•'uri<"iiv^n Ci>y rl5355 ;;lth a high concenlrai/ion of loi; income 
farllles. The major industries are farrang and lumbering* 
Tne nia.ior limitations encountered are resistance to change 
and a lack of funds to bring about a change. 

II. Procedures 

The stalT was involved in five in-service sessions. At 
these times group process techniques were utilized, 
primarily group probj.em solving through negotiation. A 
rotating team of staff members made four visitations to 
six different schools and reports were made to the staff 
after each visitation. Performance contracting was utilized 
for several ourposes; revising existing curriciilum, providing 
material for inservices and improving competencies. Tuition 
and nilease v/ere paid for vorkshco attendance concerned vdth 
Career Exploration. 

^ T I . . esul^ s or Acccnolishneni s of the Project 

; gL. , 1 : To como> e tn^ dcv.lo-'^enb cf a career exploration 
^r'l ram accessmi^nt instrur^'^^t was mf^l. Thi s was a'^^^^MD"^ i shed 
f^^-^era^ively vith ^l^a.^',^.t Hill Junior High. The result was 
1 1^:^ donir^^nt tha^ vaf: used by the visitation teams. A 
/ I? in -ludod. 




y ^Sils 2-3 : tri:ns^^'.^*^t >ii)d irr^ani us^fal coirinonehts fror 
cris-iLi^ ^ro^T-ur;*? tht Junction City J»irii:)r Hi^^h ^^ch'j^l 

^•a'^^ nei. '.no resu.uant cc'-^'onenlG arc: G."^.?., Getiirif it 
Tofi^ther, a seventh grade s^i f-avrareness ^rogrm one 
semester in ?.enr;th. PEOPLE^ a nine-veek \mi\j in the English 
•^rogra^ v;hich involves the use of O.I. A. 5. A nine week 
\nit in 9th grade social science which incorporates the 
use of the G.A.T.E. and the interest check list in a 
computer print out. AVO courses, for every student which 
are high interest Avocational courses with some career 
exoloration involved. GA?^ Guidance Activities Program^ a 
small group "homeroom" program for al3. students to find 
and discuss values and identity. World of Construction, 
other components include SUTOE objectives written into the 
curriculum in the area of 9th grade general math, electricity, 
metals, :roodv;orking, drafting,'. 9th grade science, 7th, 8th^ 
9th grade P.E., consumer math, nevjspapcr in the classroom, 
7th grade reading curriculum. 

Goal- To define role and funriion of counsoloi:s in the 
career program was net. This ob;:ective v;as met through the 
use of group -^recessing b:^ the staff and then the use of 
erctcndcd ontract ^irx t^' develon one comoonent' or the 
new -^rncrnn. ri.A."^. (r.uid^uice Activities ^^ropram^. 
^>'a\J>: T'^ conduct ijit^rrjediato studies detenainc 
st'uden* interest in career ed-jration and occuoationa'^ 
por .rtviJ ties in ^'un.^tion City, Larie County, and State 




"'zve n.?t ir'^-^u^ih tSe u,?e of a raudeni r^arecr iriuorest 
sur-zo:*' condir-f-^d vy the Oregon Trai.l roiuicil of \he Boy 
V^^c^ixts. 7hr rosMlts were co^,ni''od and babu3atcd and fiven 
^HoL lo tho .oc^iool covmselors for use by then. Oc^uoational 
Orrportiunities in Junction City, Lane County,- and the State are 
accessible thru CIS (Computer Instruction Service) a 
service of OTIS and have been and vjill continue to- be 
utilized by the staff. 

Goal 6 : Continued the Guidelines were found to be helpful 
as a starting point and as the program gained momentum, 
they becom^ of less value. 

IV, Conclusions and Recommendations 

The conclusions that can be drawn at this time are: 

1. There has been a great deal of attitude change on the 
part of the staff concerning Career Education • 

2. The curriculum has changed as a result of staff attitude: 
change, as evidence in the number of new and modified 
courses'. 

3. The career education orogra-n is continuing to grow and gain 
momentum. 

Is Visitors from nntario, Oregon, Rock Sorings, Wyoming, 

and several claces i^ Colorado have commented favorably - 
on the "rogram. 
5. The .ivocesB that the rtaff vont through to reach this 
noint VIS e>:trenely important. This gave the staff 

0^7 



a st-nso. of idenhiov v;ith ihe nro^r^ui* The career cducatim 
p; :>^y.eX'i at Jiin^ti'-n ntiy Junior Hif-h School was '-their** 
pr^frram rather th^ui pj:oThcr adninir>trativoly inflicted 
scheme to be endured f i brief time in hooe<> that it 
i/ould eventually go av^a;^ or the adrrdnistrator would find 
another job. It is this sense of identity that insures that 
this nrogram v:ill continue to grow even after the official 
oro.iect ends. 
Suimnary 

-The staff of Junction City Junior High School has made a 
great deal of progress in the area of career education. 
They have come from a staff which was highly suspicious 
of and very opposed to career education to a staff that 
has integrated the basic concepts into their own courses. 
Now that all phases of the project have been- completed, - 
planning for next year's, curriculum includes curriculum 
changes and innovations as a basic ingredient. 




u.ei ' x., T';. J'lr .ace - '^ry -"j:.. t 0,.' "n ; virrL- 

uj sirrir^cort.;;, *'rv^,'v>v ^ ,^.r ^ ..^^ juln l*^^^'^ bf-.-'ij e^pactoci 
Ts^'^nul I r.*^ : :f t^v syrjl^-nat"" .\\rr'rch force'' tae .teams by 

uo- of v-e '^cr a-ie:.' . Pcrha;.., iji innortent as the 'io.jrnen'. itself 
:n3 tn^ p^^c^fc u^v^'^rgon' to C'^pr-'ao it t-^ia the |;roo:irp lions undnr- 

C-oel "2 resign staff d*-^V' lopier.t irservice (GLrtifird and CLvjsifi^d staff 
Lclh involve i). 

Thi? go;l vrs net exceptionally vjell. Tlirough th3 use of group 
scjitiv^lj techniques the entire staff was introduced tc the "career 
e *uc5.tior.'* concert • After a reriod of discussion, argument and clari- 
^ ficrtion ohe energin<7 goals and plan for reaching? them uas a t;uG 
' c^onp decision. In the [rooess of d^velopr.ent son;o staff members \iho 
were_ the most h'^^itant.at first erierj^ad as the leaders in carrying 
out the progr an, 

?oa-l "2 To Ir^nspu.-f anj implant useful comporents from existing programs into 
Junction City schools. 

'fhis goal v^as achieved through four visitations to six programs. 
7hrc\gh th5- use of group prooossinj: techniques applicable ccruponents 
v:ere iJentified and integrcted into curriculun: for their use in the 
l"V3-?l school year. All pnases of transporting and iniplcnienting com- 
ponents v!ere first processed by the 'otal staff and curriculum! direc- 
tion vas deciceo iry grpur n*ocesses. Once the direction had. been set 
perfo: 'ncnco contracting v;as u^od to Mite objectives into existing 
curricv;um an 3 develop nev curriculu:i v.hich- was then brought lack to 
ih<^ gro-jp fcr cl^rific'^tion nn i '"ina'i^a^iui... Attached is a descrip- 
tion of tLo chanri>3 resvltinf. 



DeC1n^ ro'^e ,:r:d functiotr of ^^ounsex^rn In 'he career program. 

'^r . *^ y\ ^'-'•^or Into • :^oawr'T^j^ ^oaL"^': « for ^)se by 

"^i ' ' ou'"^n':3'. -rrn .-^i^ x^-'IVnt pc. .-i: l"litioy but 

Wal. ^ ' :• ; ' renendous . rc^-^' r-tl ccriii.-*^*r -^^ff 1-^ ou Vr-^ 

-'AT' ' c^un-. ]>rH rn ^ Jn.r cir- * -^^-r i " insur'^ It-; T^'cj^'ive i^a- 
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. Occu);r:iJ. 1 '.::it ■ ^-^ 'un^'*.io^ uy. Lane Cronty, 

and St^. i 

c:*:- ncl^J -.I h ^,s^-?^-:s '\\ ilv, rorm Tr^*'i Council of joj/ 

'--'^ .^'-c^jrv^tioT.sI oc v^v^-* ; ^? er^ iJCCcic; .ibTi drouth C.J.S. (Jom- 

uter Tns:rtct,UP Sc-' lcrO ^' s«2^^cr of Trox^ci ''i TIS v;h;i.ch Junc- 
tion City s^.^cols u3c • TMo Is be,T:rq Ub^^d by the stsTf.- 

"-cs: V- .'c> ar-.-=ss t:ie va3uo ''Guidelines for ^r, Zycplcrriory Career £/duca- 
tier -rorran frr-^en 7-10*'. 

A prciip assessment of this vehicle was inade and it was determined 
t- k: of little vslue ir ^hc Juiicllon Ci>y Junior HiF.h School setting. 



General Gonunents. 

Taken cs a whole this :>*a3 an extremely successful project. Because of 
Us success a staff with extremely limited knowledge of, and even show- 
ine Jcriance to;;ard, a Career Education program wc.3 educated, convinced 
ani beca-ne dedicated to the goal of implementing a successful program, - 
Additionally, the decisions were not made from an authoritarian base 
but through group processes. This situation led each participant to 
iden1 ify with the success or failure of the program and led to a corn- 
mitnent that in the beginning seemed unlikely at best. A commitment 
so arrived at will fce^more likely to bear fruit in the long run.. Care 
nuct be taken now to be sure the program new iiiDlemented is continually 
evaluated to insure it is in fact continuing and changing toward being 
more effective as constant evaluations dictate. 

Respectfully submitted 





PE T " * 1 ' v/ 't '** *''h ^-".r'rsn Khxeh i.'^VvVc t^V use 

i IV ^^'^ ' C-»'i Li 51 ir ^ ^u^r 'iter i-rinl 



c^MrtrOs /"^-ri J.* rare-' r * xrl r* : Mi» ) ^-^d. 



L. G>A,P> ^G.l-'r.rc'" fictivitier Pivriom) - r snail j^rou;) ''hori::roon" program 
for al] Svudtifits to find and dif.russ valuer and identify.,. 



5. VDRLD OF OONS^fRUCTION 

#» 

Other ccnponents include: 

Cm S>U«T>0«E. - objectives v:ritten into the curricuiun in the area of 9th 
grade general nath, electricity, metals, -woodvrorking drafting, 9th grade 
scien':e, 7th, 8th, ?th grade consumer math, ne^wspaper in the class- 

room, 7th gra.de reading curricu].u.T:. 
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PHILOSOPHY OF ODIDANCE ACTIVITY PROGRAM 



The Guidance Activity Program is designed and organized to offer staff 
mofflbera the opportunity to assist junior high school students in making satis- 
factory mental, physical, emotional and social adjustments in their growth 
towards wholesome, well adjusted personalities. The counselors role in the 
program will be to assist th6 staff members by handling referrals, obtaining 
additional materials arid assisting with methods^ As a result of the Guidance 
Activities Program, all students in the junior hi^ school will be better able 
to adjust to school, home and community now and in the future* 

OBJECTtVES 

Students in the Guidance Activities Program should develop the following 
skills: 

1. Self Awareness 

a. Emotional 

b. Intellectual 

c. Physical 

d. Social 

2 • Self Uixierst anding 

a. As a person of worth ' ^ 

b» Interests and strengths 

c. Value system 
3« Awareness of others 

a. Respect of others 

b. Cooperation 

c • Responsibility and dependability 
d» Family" 

e. Peers 

U. Conmunication Skills 

a. Verbal 

b. Non-verbal 
learn to Cope 

a« Success 
bt Struggle 
0. Failure 
6. Make realistic decisions 

a. Critical thinking 

b. Evaluation techniques 
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FDNCTIOWS OF GROTJP DISCOSSIQi^I 



!• It nffor9 reassurance tc the student by showing him that other persons are 
concerned with the same problems which concern him. 

2. Seeing that others are bothered with the same Idnds of problems^ and that *. 
they are willing to talk about them, encourages the reserved st admit to 
talk about his own problems} and thus he obtains the benefit of self- 
expression. 

y. Since students are genuinely interested in the experiences of their peers, 
making these experiences the content of group discussion is an exceedingly 
effective way to obtain interest. 

U* Since the opinions of other meoibers of the group are taken with genuine 
seriousness, the student shares in thinking about another's problems and is 
stimulated to do some really objective thinking. 

$. The interaction which occurs between meiribers of a groi^ stimulates the 
individual member to clarify his own thinking. 

6. The person who is about to take part listens more carefully than he would 
under the lecture method, which means that attention is contiguous and more 
keen. 

7. The discussion by various members of the class serves to clarify and 
illustrate the topics in ways adapted to various types of minds, and thus 
promotes serious thought on the part of most of the students, regardle.33 
of their degree of academic ability. 

8. The bringing out of differing points-of -views shows that there are two or 
more sides to every question, and thus promotes broadmlnledness and 
tolerance. 

9.. Since teen-age young people count acceptance and approval of their own 
groups as very iiT;x>rtant, the ideas that are agreed \xpon by the grotq) hold 
peculiar appeal, and are very apt to lead to action. 

10. Practice at participating in and leading discussion makes one better able 
to present ideas before a grotfl?, and so helps to train for leadership. 

This entire process of group thinking—the conparlng of ideas, the 
reshaping of one's own thinking to conform to; the merit he sees in the ideas 
and ideals of others, working through a collection of individual opinions to a 
synthesis that is better than any single view—all of this Is of the essence 
of the democratic process, and constitutes a basic experience in democracy. 

As every teacher knows, guidance is not suuject natter, and can han^ly be 
taught as subject matter. 

In fact, guidance, if it is to be effective, cannot be taught at all in 
the traditional sense of the word. Instead, it must put the burden of thought 
upon the student, and not upon the teacher. 

The teachers role In group counseling is primarily one of askin g questions 
rather than answering them. Llsienlng to students ratner than lecturing to them 
is also liqportantt 



TECHNIQUES mT CAN BE USED IN GROUPS 
1. The Fish Bowl * 



The Fishbowl is made up of an inner and an outer circle. After the 
circles form, the class is told that the inner group will discuss a topic while 
the outer group observes how the discussion is going. Observers, divided into 
subgroups, are given specific tasks related to ^diat helps and what hinders a 
classroom discussion^ 

When the discussion is finished, the outer gr^up shares and discusses its 
observations with the inner. Then the two groups change places and repeat the 
procedure. Everyone has a chance to be both participant and observer—to 
discuss 'the topic and to become more aware of what happens during a discussion. 

Advance planning is important. The- teacher must decide which planning 
tasks he should do and which can be shared with a planning committee. First, 
he should choose four or five students for the committee. Then* he should 
convene it, make sure everyone ws what he is going to do and why, and assign 
the group tasks. The teacher (and the committee of students) must do five tasks 
before the scheduled time of the discussion: 

1» Choose the topic for discussion. Questions like '^at did you enjoy 
or dislike about this class yesterday?" and "Why do we learn about 
other countries??' make good topics for any grade level. "Should teen- 
agers go Dutch treat on dates?" and "How should party crashers be 
handled?" are lively topics in high school. The teacher might suggest 
several topics and let the student committee choose one of them. The 
only restrictions are that, the topic should not call for or result in 
a decision for action by the class, such as "What should we do about 
boys who wear long hair in this class?" and it should not be likely to 
embarrass any student, 

2. Decide what the teacher ^s role will be, if any. 

3. Decide irtio vd.ll give the instructions during the discfissions and who 
will be the timekeeper. (Careful timing is important.) 

U. Choose some simple method of dividing the class into two groups. It is 
best to mix boys and girls, talkers and shy ones. Any random method 
should work, such as dividing by halves of the alphabet or putting half 
the girls and half the boys into each group. 

5. Decide how to form the inner and outer circles. If the desks are 
immovable, have the students take seats so as to roughly form two 
circles. 

If time permits, students can discuss what helped or hurt the discussion. 
If not, appoint a small committee to report on the written responses and hold 
the discussion later. 
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t. BRAINSTORMIMQlBCHNIQOE 

Brainstorming is a technique that can be used very effectively to get nev 
ideas from a group. It can be used with a total group or it can be used in 
small groups • 

The teacher explains to the group that new ideas are needed, A recorder 
is then selected to write down on the blackboart or p^er all the ideas mentlon-r 
ed. Students are encouraged to come up with as many ideas as possible. No 
value judgments are made during the brainstorming. All ideas are treated 
equally. This procedure usually works best if students are given a time limit 
of from 5 10 minutes • 

4 

3. RANK ORDER TBCHMIQUE 

This strategy gives students practice in choosing from among alternatives 
and in publicly affirming and explaining or defending their choices. It^ 
demonstrates clearly and simply that many issues require more thoughtful 
consideration than we tend to give them. 

The teacher explains to the class that he is going to ask them sbnie 
questions which will require them to look deeper into themselves and make a 
value judgment. He will give them several alternative choices for responding 
to each question and ask them to rank order these choices according to their 
own value-laden preferences. 

* 

The teacher reads a question, writes the choices on the board and calls 
upon six to eight students in turn to give their rankings. Each student 
quickly gives his first, second and third rankings. Students may say, "I 
pass." After several students have responded the teacher may give his own 
rankings. A class discussion may follow with students explaining their reasons 
for their choices, even if they weren»t among the original six to eight to speak. 

Sample questions can be found in the book Values Clarification by 
Sidney Simon pp. 58-93. ' ' ' 

h. MODELING TECHNIQUES 

Modeling is a technique that can be very effective if the teacher is 
willing to use it and practice it himself . The use of modeling is based on the 
idea that people learn best by being shown how to do something and then trying 
It themselves instead of being told to do something and then trying it. 
Modeling is usually done in pairs. A modeling activity takes place, in three 
steps s 

1st person sets a situation and acts as the model of his o\m behavior. 
2nd person reacts to the behavior. 

Roles interchange t 2nd person plays the role of the 1st person and 1st 
person reacts as he wishes a person would react to him in his original 
role. 

Back to original roles i 1st person is himself, 2nd person reacts as 1st 
person has shown him would be best. 

This technique has great potential in terms of teaching people to think 
about their own reactions and behavior. For examples Siqjpose the situation 
Q involves anger.. The modeling person (1st person above) has to think of a 
ERIC «i*^*ion where he has experienced ^^j^ws .would anger. In the 



second step he has to think out how another person would best react to minimize 
hurt in an angry situation with him. Also, this technique gives others 
insight into the other person. No two people react to the same thing in the 
same way*. 

To make modeling a useful technique in self-understanding, the teacher 
has to originally take the modeling role. Students have to see it x^rk. It 
is against the idea of modeling for the teacher to introduce modeling by 
telling the students how to do it and then force some to try it. 

Also, modeling is a tool and should be used when needed, not as an end in 
itself. The teacher would introduce modeling in terms of a particular class. 
For exanqple, suppose the teacher does this: 

Teacher: "Yesterday I was in a bad mood. Since that is going to happen 
sometimes because I'm human too, I'd like to show you how best to work with 
me when I am like that." ^ 

The teacher then asks a student to interact with him and they go through 
the modeling procedure In front of the class. Afterwards, there will be some 
discussion. A few days later, another instance may arise where the teacher can 
again do the same kind of thing. Eventually the teacher can have two students 
do this. Again it wuld be best if this were a real situation, for example, 
two kids involved in an argument. Students would not model at the time of an 
argument because emotions would-be too intense, but they might be asked to do 
it. a day or so later x^hen they can see things in perspective, 

5. ROLE PLAHNG TECHMIQUES 

Role playing is an activity that also xjould be effective in self-understand- 
ing. Situations could be made up from experiences of the students that might 
help all to see themselves and others better. 

People -watching assignments: Assign students to watch for some incidents 
in everday life of people interacting with other people. Have them wite 
briefly what they saw in a particular incident and be ready to describe it 
to the group. Tell the students they should take incidents between people 
they do not know so they can be unbiased observers. This activity could 
lead to many discussions on possible motivations for pevople to act in 
particular vrays or might be a basis for role plays. 

An example might be: a storekeeper being rude to a hippie who has come 
into the store. 

6. ROLE REVERSAL TECHMIQUE- 

Another tool similar to modeling is role reversal. This would be most 
useful in a conflict situation. Two people in conflict reverse roles before 
the group to give them insight into each other's point of view. ^ 

Example: Two students were involved in an argument at the beginning of 
class on Wednesday. Today is Friday ar:d you ask the two students to look 
back at that situation. They first appear giving the^r own points of vieix, 
then they sx^tch to argue the other's point of view. After this, the 
teacher may have them return to their otm stands and then ask them if 
they see the situation differently than they had before. It is important f V| 7 
that the teacher get both students to state how they felt when they 
reversed roles. Also, each student should say whether he felt the other 
, had represented him well during the reversal. This may then lead to class 



6. ROLE RE7ERSAL.(Cat^.) 
dlscuaslon* 

Role reversal may also be a good tool in dealing with problem students 
where you, the teacher, take the student's role and the student tries to see 
the situation from the teacher's point of view. The teacher might want 
to do this before a claiss or Just in an after-school conference. Somehow 
this seems to be more effective than just having the student after school and 
the teacher scolds while the student feigns attention and remorse* 
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STUDENT SELF-ET/ALUATION 
(To be fldmiiiistared in :>eptemboi' -and i'lay) 



Rf-TE YamSELF IN YOUR ABILITY 



DATE 
POOR 



VAIR GOOD 'EXCELLENT 



ERIC 



1. To make friends . 



2, To get along vith teachers. 



3. To enjoy your family. 



To solve problems for self. 



5. To solve problems in groups. 



6. To accept responsibility. 



To be aware of your strengths and 
weaknesses in your schooivork. 



8_. To be a good citizen. 
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NAI-E. 
DATE^ 

SENTENCE COMPLEnCN ON SELF AWARENESS 



Directions! Conplete the following sentences to express how you really feel* There 
are no right or wrong answers. Put down what first comes into your mind and work 
quickly as you can. Complete all the sentences and do them in order* 



1. Today I feel 



2. When I have to read, I 

y. I get angry when_ 

h. To be grown up 



5« My idea of a good time 
6. I wish my parents knew^ 
?• School is 



8. I can^t understand why 

% I feel bad T^hen 

10 • I vdsh teachers 



11# I wish my mother 
12. Going to college 
13* To me, books^ 



lU* People think I 



15. I like to read about 

16. On week ends, I 

17. I don't know how 

18. To me, homework^ 



19. I hope I^ll never 



20. I wish people wouldn^t 



21. When I finish high school^ 

22. Vm afraid 



23. Comic books 



2U. When I take tny report card home 



\Ur ^ ^* when^ 



26. Most brothers and sisters 

27. I'd rather read than 

28* When X read math 

29. The future looks 



30. I feel proud when 

31. I T-dsh my father 



32. I like to read when 

33. I would like to be 
3U. For me, studying 



35 • I often worry about 
36* I mah I could 



37. Reading science 



38. I look forward to 



39. I wish someone would help 
UO* I'd read more if 



'i 



^ STODHIT- QOESTIONNAIRE • SELF AWARENESS 
!• Do you often feel that you are left out of things at home or school? 

2. Do you. worry about things you have done and said that you would like to change? 

3. Do you feel that other people often say unkind things about you when jrou are 
not present? 

h. Do you often have your feelings hurt? 

5. Are a great many people unfriendly to you? 

6. Do you seem to make a poorer shoring than the other children in the classroom 
and on the playground? 

7. Do people often say that you are queer or different? 

8. Do you have the feeling that nobody understands you? 

9* Do you sometimes think that people are making fun of you? 
10, Do you have a habit of biting your fingernails? 
11; Do you often worry about your schoolwork or about failing? 

12, Do you often find your mind wandering to many other things when you are 
supposed to be studying^ 

13. Do you worry about little mistakes you have, made? 
111. Do .you find it hard to talk to new pupils? 

15. Do you always prefer to let someone else be the leader? 

16, Do you frequently feel sad for no particular reason? 

17. Do you often feel that you would like to stay home instead of going to school? 

18, Do you find it hard to stand before the class and tell a story? Give a report? 

19* Do you worry a great deal about terrible things that might happen to you or 
members of your family? 

20, Do yotf wish that you could take part in more thingr.? 
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TEACHER g/ALUATIOH 

For use in Grades 7 through 9 

RATE: 

Student involvement as a group member: 

Group setting of realistic goals: 

Groups managing to reach their goals: 

Observed changes in interpersonal relationships: * 

Leyol of tolerance for others; 

Degree of benefit to individual students: 

Should we continue tliis program? 

What changes should be made or attenpted? 



FIND YOUR m] INTERESTS 
Helpful Planning lor the Future 
MAME.^ , SEX GRADE AGE 



I, I'/hat does the school record shojf? (Consider grades 7, 8, and 9) 

k. Average grade in English , Math , Science , and in Social 

Studies < 

B, Two favorite school subjects and give average grade for each: 

!• G rade j 2« ^ jSrade 

II. School activities (sports, plays, club work^^.etcO are inqportant: 
a. My favorite part of school^ , 



!• It is interesting because 



B» Other school activities that would, be nicV to be a part of are 



III. Three favorite hobbies outside of school are: 1. 
2- 3. ^ 



ly. The skill -that I feel, best qualified to perform is 



v.. The course of study or special training that appeals most to ne is 



VI. I have been told by m y that I was especially good at 

- ' , and 



VII. Members of my fsmily and/or friends have suggested a career as 
} to me, and I feel it would be_^ 



VIII. The vjork I would really like to do for a living is 
- . V'hy?_ 



IX. Members of my fomily rho have done this kind of work are 



X. My parents urgo mo to complete at least y ears of school. 



XI. Their schooling consisted of grade school, 



XII. I have held part-time and/or summer jobs as !• 
2. -i. 



I like job number t he best. Job number paid the best. 

It seemed I was most useful and learned the most on job number 

XIII. Reading: 

A . My favorite newspaper is ^ . The part I enjoy 

.most is 

B. The magazines I most often read for pleasurG aro 1. 

2», and 3. 



C. The book I most recently read for pleasure was 



That was months ago. 



XIV. The TV (or radio) programs I prefer are: 1. 
2« - and 3* 
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I. ELEMEOT - Long. -range Plan 



Through planning an effort is inade to establish implementation 
procedurer, determine needs, set goals, determine resources 
to meet the needs of student's afid comrminity. 

Assessment .criteria 

lo Long-range plan utilized? YES NO 

Written? YES NO 

2. ProblO::ns, needs objectives identified? YES NO 

V/ritten? YES NO 

3i> Objectives reflect, needs of students, 

school, community? YES NO 

U, Ti3Tieline evident? YES NO 

Plan a joint effort of administration, 

board, staff/ advisory personnel? YES NO 

How utilized? 

6, Sources: Available copy? YES IK) 

(obtain) 



Page 2 
\ 

II, ElEMEHT - Personnel 

It is vital that the total staff servres as a teajQi maintains 
pace with changes in society^ and assumes the responsibility 
for professional growth* 

Assessment criteria * 

1, Staff members adequately trained in 

career education? YES NO 

2. Coordination and/or direction provided? YES NO 
Teacher team? YES NO. 
Building coordinators? YES NO 
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IL. ELEMENT - Advisory Committee 0 

Career programs need to reflect the occupational world 
and community heods. Advisory committees are relied upon 
to assist in planning and keeping programs current to 
the requirements of the world of work* 

Assessment criteria 

1. Committees functioning? YES . NO 

2. Staff responsibility designated for 

each comjnittee? YES NO 

3« Instructors attend committee meetings? YES NO 

k* Duties and responsibilities of committees 

x^rittsn? YES NO 

5» All levels of personnel from key occupations 

represented? YES NO 

6 J Size of com^-nittoe? 

7. Hovj uere coininittees formed? 



8^ Value of: (opinion) 
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IV. EI£I1ENT - Curriculum 

The curriculum should reflect the activities of the 
occupational world and allow each student to develop career 
interests and abilities. 

Assessment criteria 

1» District curriculum guides utilies as a 
basis for program articulation? 

2, teachers involved in planning awareness 
and exploratory programs? 

Av/areness program K-6? 

3- Students allowed to^ explore several 
cluster areas? 

km Hands-on experience provided? 




YES NO, 

YES NO 

YES NO 

YES NO 

YES NO 
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V* ELEMENT - Individualized Instruction 



Resources J methodology^ and teachers* efforts need to be 
combined in a setting flexible enough to accomodate students 
with varied interests^ abilities^ and attitudes • 

Assessment, criteria 

1. Instructors trained individualized 

instruction methods? YES NO 

2. Variety of learninc^ experiences available 

for each given concept? YES NO 

3. Competency levels identified? YES NO 
Are "undesirable" students screened out? YES NO 

$. Define "remedial" and "advanced" • 



6. Methods U3ed to monitor each student <s 
progress. (List) 
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VI. ELEMENT - Interdisciplinary 



A relationship should exist between all school subjects 
taught as each relates to the career goals selected by the 
student • Each discipline plays a \rital part in helping the 
student, achieve success in his career interest area. 

Assessment criteria 

1. Specific areas within the curriculum 

identified as interdisciplinary?: YES NO 

2o Effectiveness of interdisciplinary approach. 



3? Opinion: 
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VH. EI£MENT - Work Experience 

Students should have the opportunity to experience work 
as a part of the educational program In order to make 
sound judgements and decisions about their personal goals 
and to obtain Job skills* 

Assessment criteria 

1. Policy and guidelines for work ejqperience? YES NO 

2., Work experience programs functioning? YES NO 

— ^ Sucdessfully? Unsuccessfully? 

Was it a cooperative effort between 

employer and coodinator? YES NO 

3. Coordination ?id supervision provided? YES NO 

U. Work 3xperience considered for Jr. High? YES NO 

$. Field trips? YES NO 

6* Guest speakers? YES NO 
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yiil, ELE^ENT - Guidance and Counseling 



ERIC 



Guidance programs assist each student in self -understanding, 
iself -responsibility, decision-making ability, development of 
values, and attainment of 'attitudoa'-snd skills required 
for productive citizenship,. 

Assessment criteria 

1, District has an effective career guidance 

program? lES NO 

Method used? 

Tests use3? 



Parents involved? YES NO. 

2e» Guid^5tnce services available to assist 
students in assessing interests, 

aptitudes, and abilities? ' YES NO 

3. Cooperation between guidance and counseling 

staff and teachers? YES NO 

Student follow-up program functioning? YES NO 

Time span? 



Od1 
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IX, ELEMENT - In-service 

School board and administrators are responsible for competencies 
needed by the staff to operate an updated ,«jid quality program. 

Assessment criteria 

1. Career education in-service program 

established? YES NO 



2. Tims and finances provided for 

in-service programs? YES NO 

3. District provides tuition reinbursement? YES NO 
ii^ Consultant help provided?. YES NO" 
5* Opinion: 
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X« EI£!ENT - Financing 

Adequate resources are required td carry out a, quality 
career education prograin» 

Assessment criter ia 

1. Operating budget sr,pports needs and 
priorities as established in the 

long«range plan? YES NO 

2o Administration, instructional staff, and 
advdsory personnel operate as a team in 
developing the budget? YES NO 

3. Are personnel, facilities, supplies, 
equipment, and supporting services 
adequately financed to cariy out; 
the career education objectives? 

CmCLE AREAS ADEQUATEli FINA^^CED; 

Facilities Supplies 
Equipment Personnel 
Supporting: services * 

lit Use, of state or federal funds? YES NO 

$• Title of the writer for career grants: 
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XI. ELE^E^JT - Resoiu^ces, Facilities^ Equipment 

The facility provides a learning environement for diverse 
activities^ Equipinent and' supportive resources should be 
up to date and representative- of the occupational world. 

Assessment cr iteria 

lo. Are facilities and equipment compatible 

xjith thofc;.c in the world* of work? YES NO 

2. Coinmunity xerources are utilized in the 

instructional program? YES NO 

3? Who organizes coiumunity resources? 



-i 
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XII, EIEfENT - School and Community Relations 

Involvement of individuals and organizations within the 
community maximizes the effectiveness of the career 
education program^, 

Assessment criteria 

1. Functioning public relation program? YES NO 

2c Public use of facilities, equipment, 

and resources provided by the school? lES NO 

3* Appreciation expressed to the community 

for its support? YES IW 

U. Opinion of the P. Ro program: 
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Xin. EIEMENT -* Evaluation 

Effective evaluation determines how well the program is 
meeting individual student needsj needs of the community 
and the career education program. 

Assessment criteria 



1. Effective evaluation plan? lES NO 

2. Evaluative jprocess involved students^ 

staff, and advisory members? YES NO 

3# Provisions for outside evaluation 

assessment? YES NO 

U« Provisions for evaluation of student 

progress? YES NO 

Grading system: 

,5« To what degree are evaluation results used to 
improve programs? 



XIV. ELEMENT ^ - Administration 
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Administrative leadership and commitment is required to 
develop and maintain a quality career education program. 

Assessment criteria 

1. Has a program administration? YES NO 
Time d/^legated:^ ^hours/day. 

2. Board and key administrators endorsed 

career education program? YES NO 

3. Decision makers consider the advice 

and recommendation of advisory committee? YES NO 

Decision makers utilize lang-range plan 
in: 

Determining priorities? YES NO 

Financing program? YES NO 

5« Administrative structure allows utilization 
of input and recommendations of all staff 
levels in decision making? YES NO 
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QUESTIONS TO ASK. AT TIME OF VISITATION 



Students 

1« Are you learning anything? 

2. V/hat are the short -comings of this class? 

3» What are the strong points of this class? 

U« Would you take this class over again ,^ knowing what you do about it? 

S. Do, you look forward to coming to this class? 

6* Would you recommend this class to another student? A friend? 

?• Do you talk about this class to your parents? 

8, What things would you like tosdd or take away from this class? 

9« V/hy did you take this class? 



Teach e_rs 

1, What is the total numbe? of students involved in this class for 
the entire school year? 

2. l^at is the length of the course? (9weeks, 18 weeks, etc.) 

3« Do you enjoy teaching this course? Are the students responsive? 
k* Would you recommend this course to other teachers? 

What prompted the schojl to start this course? 
6. How much prep time is. required? 
?• Whai would you curjgGst as optimum class size? 
8. V/hat is the cost of teaching aids? Are these aids available? 
9_o Is there a lot of coordination needed, between teachers, 

departments, and administration? 

10. Can teacher aids be ^used successfully? 

11. Are the\: many suggested field trips and if so, how do the other 
teachers feel about giving up their students for the field trips? 

12. Is there a lot of administration backing needed or can the^ 
teacher carry out the noeded tasks alone? 

13. Wha'j changes would you suggest? 

lU. Is this class aimed at boys or girls? Does it make any difference 

if tho boy-girl ratio is not even? 
15* Would you reconmer. .1 this course being a required or being ah 

elective class? 
l6. Do9s the classroom. size make any difference? 
17,. Does the class at ti.T.G3 produce louder than, average noise? 
18, What types oi'.ctucl-^n'i.-s are' t-a!::':ng this course? 
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I. Background and Educational Setting 

School District #69 is an average small district with approximatoly 
1800 students in grades 1-12, The population of Junction City 
is 253^ with a high concentration of low income families. The 
major industries are farming and lumbering. The major limitations 
encountered are resistance to change and a lack of funds to bring 
about a change. 

!!• Procedures 

The staff was involved in four in-service sessions. At these 
times groip process techniques were utilized, primarily groi?) 
problem solving through negotiation. Also four visitations 
were made to six different schools and reports were made to the 
staff after each visitation. Performance contracting was 
utilized to revise existing curriculum. Tuition and mileage 
were paid for workshop attendance concerned with career exploration. 

III. Results or Accomplishments of the Project 

The results of the project to this point are: 

1. Four staff in-services concerning career education. 

2. Four visitations to exsisting programs. 

3. Four major revisions in curriculum for 1973-7U school 
year. 

a. Integrated S.U.T;O.E. (partial). 

b. 7th grade awareness program. 

c. Qroip counseling for all students, 

d. Avo-courses integrated into curriculum. 

h. Identification of counselor's role in career education 
program* 

$. Conducted intermediate study to determine student 

interest in career education and job opportunities in 
Junction City, Lane County. 

IV. Conclusions and Recommendations 

The conclusions that can be drawn at this point are: 

1. There has been a good deal of attitude change on the 
part of the staff concerning career education. 
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2. The curriculum is changing as the attitude of the staff 
changes. 

3. The total career education program is growing and gaining 
cohesiveness as a unit* 

It is recommended that the expiration date of the project be 
extended to the end of September 1973^ to allow time for 
corpletion of curriculum revision and evaluation* 



The staff of Junction City Junior High School has made a great 
deal of progress in the area of career education* The attitude 
on the part of the staff has changed from open hostility and 
-doubt to a feeling of anticipation and eagerness* Although all 
phases of the project are not yet cou^jlete, many significant 
changes have been made in curriculum and attitude* ^ 



V. 



Summary 
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VI. DemoirraphLc and Statistical Information 



(In this section list all information available to you. as called for on the 
following chart): 

a. Number of schools involved in.j)roject i 



J, Total number of guides, handbooks, materials 
developed *v 



b. Total number of students enrolled in project ^20 
schools 

c. Total number of students directly served by 

the project c?pn 

d. Nuniber of staff directly involved in or served 
by the project: 

Professional/certificated 31 

Class if ied $ 

f. Estimated number of parents Involved 0 



g. Estimated number of other community persons 
and resource people involved 

h. Estimated number of visitors, to the project 

I. Number of presentations on the project 
presented: 



In-district . ^ 

Out -of -district n 



Breakdown of number of copies produced -and distributed 
Item Number produced Distribution 

k. Other descriptive information which you wish to report not covered above. 



(More) 



0^2 
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VII. Sumniary of Costs 

A. Source of Funds: State/Federal $Ii$OQ>00 

Local 91x6.00 
Other 



Total $$Uh6>00 

B. BreakdowTi of Costs ' State/Federal Local Total 

1) Project Administration . h$Q>00 $00*0 0 9^0^00 

2) Staff Development 

-workshops h^^^OO' $0^ 20 $&$;20 

-released time . . 

-other (specify) 

Total 



3) Supplies St Materials 18>00 2.0 0 20^00 

-If guides or handbooks produced, r 
Identifj^ cost to reproduce: 

cost per guide:; total 

-your estimate of per -guide or handbook cost, including development 
costs (such as staff development time, etc.) per unit cost 



4) Travel, per -diem 5h9>00 6l>0 0 ^0#00 

5) Consultants 

6) Evaluation \ . . 

7) Other costs (specify) _ . . , 



NOTE: Please attach a copy of the outside or third-party Evaluation Report. 
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Project #: 



ABSTRACT OF APPLIED RESEARCIT OR EXEMPLARY PROJECT 
FUNDED BY OREGON STATE DEPARTMENT OF EDUCATION 



TITLE: A Model For Developing A Career Eacploratory Program, 
INSTITUTION: Junction City Junior High School 



PROJECT DIRECTOR: Anthony Kennedy 



ADDRESS: Laurel Street, Junction City, Oregon 97UU8 



•PHONE: 998-3175' 




COSTS 






Federal 


Local- j Other 


Tornl 


PROJECT DURATION: 1 y»ar 


$U500.0C 


9U6.oq 


$5UU6.CO 



NUMBER OF STUDENTS AFFECTED: $20 



NUMBER OF STAFF INVOLVED: JL 



Educational Setting 

School District #69 is an average small district vlth approximatel/ I8OO stodents 
in grades 1 - 12, The population of Junction .City is 2535 idth, a high concentration 
of lov income fanilies. The major industries are farming and lumbering. The 
major limitations encountered are resistance to change and a lack of funds to 
bring about a change. 



Purpose ^ 

To establish a component built exploratory career education program and define 
roles of staff inrolred within the nev program. 



Procedures and Outcomes 

Group .processing meetings with total staff to decide direction. Four visitations 
to six programs with different staff members with feedback sessions after each 
visitation. Tlie major outcomes were four major curriculum changes resulting in 
a component-built program 
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NNUAL REPORT AVAILABLE FROM: 



Anthony Kennedy, Project Director 
Junction City Junior High School 
Fifth and Maple Streets _ 



